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I have read this book with very dee d interest. Its publication is timely since so many educators today
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disorders. The characteristics of these disorders have been more fully described within recent years; fairly
satisfactory diagnostic procedures are currently available and much of the confusion over the preferred
terminology is gradually dlsappeanng The Classroom teacher, however, is still faced with the problem of
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of competence in the comprehension and use of language and speech. Some who had used hearing aids
from an early age did not begin to progress in language learning until the Association Method procedures
were employed as the major instructional approach

After they completed the laboratory school’s educational program, the children were placed in general
elementary classroom programs, in private programs with low pupil-to-teacher ratio, or in other special
classroom programs appropriate to their particular needs. To date, follow-up information regarding their
education indicates their satisfactory progress. Some finished high school successfully and others com-
pleted two- or four-year college or university programs. Employments vary and reflect a pattern compa-
rable to those individuals without known disabilities.

When using multisensory teaching techniques, it is extremely tempting to take shortcuts and move
ahead quickly. When we have yielded to such temptations, invariably we have regretted it. It became
necessary to provide greater redundancy so as to establish the necessary automaticity in skills be-
fore progressing to subsequent levels of instruction. Children’s “competence” is often misleading. When
tempted to shortcut, delete, or reduce reinforcement and maintenance work in a child’s program, one
recommendation is primary: don’t do it. Variations can be made but the foundation must be solid first.

In this volume, guidelines on curriculum and specific explanations of reinforcement activities are in-
cluded. Although educators often are inclined to “toss out” the ideas and let teachers develop their own
applications, teachers often ask us what to do next and how to do it. How effective the use of the DuBard
Association Method® will be is dependent on how effectively the teacher/clinician carries out its principles. With
careful ongoing monitoring of children’s progress and appropriate planning and implementation, the
phonetic, multisensory teaching techniques can help children learn more effectively and, thus, can make
a positive difference in their lives.

This volume presents the Association Method in its original form as Mildred McGinnis developed and
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